








Twelve First Nations 
in the Yukon. 

All different 
language base

Most have moved to 
Self- Governing 
Agreements within 
the last two decades
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Treaties between the Crown and 
aboriginal peoples establish a 
constitutional and moral basis of 
alliance between  First Nations peoples 
and the sovereign institutions of the 
Canadian state. 
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In relation to education, upon the 
request of the Tr’ondëk Hwëch’in, 
the Tr’ondëk Hwëch’in and the 
Yukon shall during the term of a 
self-government financial transfer 
agreement, negotiate the division 
and sharing of responsibility for the 
design, delivery and administration 
of programs delivered within the 
Traditional Territory relating to 
[amongst other things] 
kindergarten through grade 12 
curriculum (Tr’ondëk Hwëch’in, 
1998, p. 33).
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As stated by Fallon and Paquette (2012, p. 12),

Within this [SGA] co-governance model, the province or territory
retains ultimate authority over laws, regulations, and policies setting
forth education standards and criteria for academic success. By so
doing, this structure represents a form of neo-colonialism rather than it does
[a structure for facilitating] decolonization [italics authors]. Fundamentally,
the epistemological imperatives for TH are unlikely to be
accommodated within such a system of operation.

Neo-colonialism: continued application of overt and hegemonic influence on
colonized peoples, despite granting independence































Draw upon teaching orientations that are identified as culturally located practices.
Affirm cultural competencies honored by the local community.
Provide two-way learning experiences by integrating traditional knowledge, beliefs and values and contemporary scientific 
knowledge, processes and attitudes.
Use traditional and contemporary cultural examples as contexts for student learning.
Include the local community and its people in students’ learning opportunities, especially in the use of narratives including
local people.
Foster Han language development where possible.
Use diagnostic and formative assessment to inform planning and teaching and monitor student learning.
Engage students by starting lessons by providing first-hand experiences for students or drawing upon common experience.
When using story to engage students, use the interrupted-story-line as a vehicle to prompt consideration and first-hand 
investigations.
Deliberately promote scientific and cultural habits of mind (curiosity, problem-solving, working to end) student through 
thoughtful independent consideration of questions and challenges posed.
Move from the experiential, first-hand experiences to the psychological; that is, after providing concrete experiences assist 
students in making sense of experiences by using purposeful strategies to promote understanding such as role plays, 
illustrations and analogies.
Assist students in their consolidation of ideas only as an extension of the initial experiential and psychological learning 
experiences.
Provide opportunities for student-initiated and directed investigations.
Provide opportunity for students to make connections among science and all other learning areas.
Foster student independence, creativity and curiosity by providing opportunity for students’ ideas and questions and follow-
up opportunities for problem-solving and investigation.
Provide students the opportunity to make connections between what they are learning and career opportunities specific to 
the local context.









Within this [SGA] co-governance model, 
the province or territory retains ultimate 
authority over laws, regulations, and 
policies setting forth education 
standards and criteria for academic 
success. By so doing, this structure 
represents a form of neo-colonialism 
rather than it does [a structure for 
facilitating] decolonization Fallon and 
Paquette (2012, p. 12),
.







Lewthwaite, B.E.; Owen, T.; Doiron, A.; Renaud, R.; and McMillan, B. (2014). Culturally responsive teaching in Yukon First Nations settings: what 
does it look like and what is its influence? Canadian Journal of Educational Administration and Policy, 155, pp. 1-34.
Lewthwaite, B.E., Owen, T., Doiron, A., McMillan, B., and Renaud, R. (2013) Our stories about teaching and learning: a pedagogy of 
consequences for Yukon First Nation settings. Interchange, 44, (1-2). pp. 105-128.
Lewthwaite, B.E., & McMillan, B. (2010). “She can bother me, and that’s because she cares”: What Inuit students say about teaching and their 
learning.  Canadian Journal of Education, 33 (1), 140-175.
Lewthwaite, B., McMillan, B. Renaud, R. Hainnu, R., & McDonald, C. (2010). Combining the views of “Both Worlds”: Science education in 
Nunavut piqusiit tamainik katisugit. Canadian Journal of Educational Administration and Policy, 98, 1-71.
Lewthwaite, B.E. (2009). Exploring the influence of an Aboriginal principal on transformative school development. The MERN Journal, 3, 2-6.
Lewthwaite, B.E., & Renaud, R. (2009). Pilimmaksarniq: Working together for the common good in science curriculum delivery and developmen  
in Nunavut. Canadian Journal of Mathematics, Science and Technology Education, 9(3), 154-172.
Lewthwaite, B.E., & Wood, A. (2009). The development, validation and application of a science delivery evaluation instrument for Māori 
settings. Waikato Journal of Education, 14, 69-88
Lewthwaite, B.E. (2008). Towards treating chemistry teacher candidates as human. Research in Science Education, 38(3) 343-363.
Wood, A., & Lewthwaite, B. E. (2008). He putea whakarawe: Māori science education in Aotearoa-New Zealand. Aspirations and realities. 
Cultural Studies of Science Education, 3, 625-662.
Lewthwaite, B.E. (2007). From school in community to a community-based school: The journey of an Aboriginal principal.  Canadian Journal of 
Educational Administration and Policy, 64, 1-23. 
Lewthwaite, B.E., & McMillan, B. (2007). Combining the views of both worlds: Perceived constraints and contributors to achieving aspirations 
for science education in Qikiqtani. Canadian Journal of Mathematics, Science and Technology Education, 7(4), 355-376.
Lewthwaite, B.E. (2005). “It’s more than knowing the science”. A case study in elementary science curriculum review. Canadian Journal of 
Mathematics, Science and Technology Education, 5(2), 170-186.


	����Educational Change in Canada’s Yukon: �Self-Governance or Neo-colonialism?���� �
	Focus of the Presentation
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Significant Events in Canada’s History
	Slide Number 9
	Indian Act of 1867
	Residential Schools of Canada
	Residential Schools
	Slide Number 13
	Slide Number 14
	Recent Developments
	Slide Number 16
	Focus of the Research - My Role
	Publications (Yukon)
	Slide Number 19
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Slide Number 28
	Slide Number 29
	Slide Number 30
	Slide Number 31
	Slide Number 32
	Slide Number 33
	Slide Number 34
	Slide Number 35
	Slide Number 36
	What processes have influenced, negatively or positively curriculum development; that is the broad learning experience provided for students? ��What tensions exist as a result of a change in governance agreements in regards to curriculum development? � �
	Contributors to Change
	Tensions with Change
	Slide Number 40
	Slide Number 41
	Slide Number 42
	Slide Number 43

